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ZABSTRACT , -
. Presented as a -course outllne. this process is

intended to irtroduce adults to self-direscted learning primciples and
techniques. Initially, entry level skills or cdmpetencies are
.specified, and the course goal and objectives are stated. Pollouing
the goal statement,-three objectives, embodying strategies and
resources, are presented. Objectives, in part, require that the.
-learner complete a model education program self~directed learner -

- competency profile, .identify personal learning needs, and state
identified learning needs as learning objectives. A bibliography,. -

- literary resources, methods, and schedule are provided. Pinally, 4
guidelines for determining learn%pg acconplishlents and evaluating

;¢he process are outlined.' (CSs) » _ .
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* STATED DO NOT NECESSARILY REPRE- °

Iﬁtroductidn to Self-Difected'Learning

Note: The following outline represents a process for -
- introducing adults to self-directed learning ‘
o principles and~techniques. Great flexibility
oo is possible within the framework presented here.
‘ TJhe approach is presently used within and - ’
outside of university settings. However, it
" ~should be helpful, as a course, to learners and T
fagilitators within the university who desire .. '

o ;  self-directed learning. As presented, the s

. . content meets the special needs of participants. -
“ -+ " .in Region VIII, Department. of ‘Labor, Model :
Education Program.* =
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'*.A.program designed to prepare employees of the ETA funded.
. programs throughout the region for Human Resource Management
positions in CETA, Job Service, Unemployment Insurance and

related programs. . .
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Caurse Outline .

"INTRODUCTION TO SELF-DIRECTED LEARNING “:

‘ . o . . B v
‘Entry Leve] g%i]]s or Competencies”

1. Interest in and persona1 acceptance of respons1b111ty for’

your own learning..

C 2.7 Ability.to 1dent1fy yo$r persona] oals.
. ) 3. NT]]ﬂngness to'assist h the deter3Qnat1on of your ]earn1ng
4

needs.
Acceptahce of the major reé}bns1b111ty for des1gn1ng,
implementing and evaluating your career deve]opment.

Io 1ntroduce the basic pr1nc1p1es and techniques re1ated to

-}

the processes of self-directed 1earn1ng for adu]ts e -3

4 . R ‘ o 7.
‘ : S Objective.s'. d ﬁﬁg .
‘ . R - o oL B )
Y R ‘ ' )
1. D1agnose your 1earn1ng needs and strengths through
. ‘completion of & pre-and post-assessment of se1f-d1rected
€ . - learner comgetencies using the Model Education Program o
‘ " Profile of e]f-D1rected Learner Competencies. .
v ,' . g re o :
' ' 1dent1fy the- major principles and*teé(niques of"self-
: directed learning that relate to your needs as an adult -
" learner ‘through a' comparison of your needs and the major
* principles and techniques outlined jn Self-Directed
. Learning: A Guide for Learners and Teacher's by Ma]co]m S.
e Know1es : . .
" T } '3, Design, 1mp1ement and evaluate a- Learning Contract based -
" ‘ on one-or more.of your learning needs; using the tontract
+  outlined in Self-Directed Learn1ng A Gu1de for Learners
b and Teachers . I
\ s U R i | .
- o &/f ‘ e Strategies. and Resources -~ . - K ﬁr;
. o AT o PR Objectives o . Y
f_ ) ObJect1ve #1: (at the beginning and end of ‘the COUrse) ‘

Complete theé Mode Education Program Se]f—D1rected Learner
Competency ProflTe as out11ned/descr1bed :

- _ ) IdentIfy personal strength and need areas.




. Use jdentified need areas as bases for sett1ng“1earn1ng

goa]s and object1Ves

(at the end of the course) Determine self-directed

learning "growth" during quarter/semester by comparing
the pre-and post- prof1]e resu]ts, by identifying improved
need areas. ' . _

J
\ Objective #2

‘ Compare personal needs and the appropr1ate major.;

Idenivfy persona] 1earn1ng needs T ‘ Q%

inciples
and techniques outlined in Self—Directed Learnin : A Guide

for .Learners and Teachers. ,

Determine a preferred method of sunnmriz1ng and present1ng
the results of the compar1son above, . .

Present the summary.

Py .

Objective #3:

.to be used ‘in'evaluating the learning progress; grade. .

State the identified learning needs as learn1ng obJect1ves
(i.e. what is to be learned) .

Determine the activities or strategies and resources ™
necessary to meet the objectives. . (i.e. how the learning L
will occur; the plan of action; peop]e, p]aces, things, ' e
time, dates, etc.) N

Determine the evidence of learning to be submitted. ' viw :
(i.e. proof of ]earn1ng, products, demonstrations, etc. )

Determine the cr1ter1a, persons involved and the methods

'3

preferences. .
Discuss the tentative learning contract with the 1nstructor : >

- and identified resource persons. \

Sign th learning contract; obtain signatures of the
instructor and resource pefsons. =
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' lfﬁz - é! ’ ».Learn#ng Contracts . . . RN s

“73( Learning CBntract development:. (Know1es)

1Y . oy . . v R -
cov ~ v N ‘e \' _4,- .

. 5;'}Vftro, F. T ’ Implication of self-concept theory -for pducation

of -the "tota] adult". -Adult Leadership, June 1971.-

6. Zah;f’d C., Differences between adults. and youth afféctingh IR
e 1earn1ng Adu1t Educatiod, 1967 17\2) - L
’ .-‘ ’ ‘ . B ) . ‘, . i - ! *_ :. ._ - ‘ - ) ‘ Lo :..;- .

. ._:;; : :;’j Literary ‘Resources ~‘f*%f§ ,}; e ;liﬂ e {;”;’)

..

L Courﬁe Text .Self-Directed Learni;g A Guide for.Learners

X and Teachers’ Mateolm.S. Know1es, Assocratﬁon f L
oo, . F?ess, New, York, 1975 ‘ . L
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2 aSupp1ementa1 Readings g;'g ", . . R

RA

o

;5’ Readings 1dent1f1ed by 1earners in their ' “';

o o o
e, Mode] Education Program matekia]s 0r1entation f,ﬂ o
.+ 't Semiidr pagket, -Career Planhing. Seminar -packet,

o lndividuarﬂzed Degree Planniig. §bminar.packet

“The Aduit Learrer, (see b1b1iography) The -
* " ", Modern Pragtice of Adul% Education by M __Tboﬂm

'S. Knowles,:Association- ress,‘ﬂgw York 1973

ﬁimeographed materia1s L
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., . Methods

'1.';Classes, seminars, workshops, 1nternsh1ps, {ndependent studies,
4+~ on the job training qpportunities; conferences, 1nterv1ew, etc ,~
“ " to be identifﬁed by' th& learher; fac11ifators ' -

;Zus-Persona1 need diagnosis,

B4 .
e .

-
3

4. Self- Directed Learh1ﬁg methods and techniques for adu1ts e
Based on individual need: reading, writing, dbservation, - . -

5 )
e consultation, visitation, ‘der nstrationg discu551on, review A
and evaluation. . : R

6. Balance: cognitive, affective'and‘skiig areas;‘OWn 1earn1ng_ji_{<i*}

’ _ - style IR A L

< individual and, group«interaction S AT TR

theoret1ca1 and exper1ent1a1 apphoacﬁes . \}ﬁ@wi-m

Lo
Schedu1e , b RS

: Towing suggested coirse content areas (see obaec@wv ’
y be distributed to meet learner, faci]itaxor and institut } a?\

needs:




~ Introduction, 9rientation .

" Personal Learning Need Diagnosis
Self-Directed Learning and The Adult
Learhing Contract Design (Knowles)

"Learning Contract Implementation
Self-Directed Learning Summary Presentations
- Learning Contract Evaluation

Evtdence of Learning,Accomplishments

Comp]eted profile; 1dent1f1cat10n of strength and need areas
as a self-directed learner.. °

‘ComparatiVe supmary of re]evant se]f—directed learning

princip]es and techniques. . \

'Demonstration ‘presentation.
[Learning contract 1mp1ementation evaluation.

Other evidence resu]ting from activities initiated by ‘the
learner and/or the faci]itator(s)

.. ' Eva]uation

.,”

(On enterigg and ex1t1ng from the course)

Completion of ‘the Model Education .Program Profile™af Self-
.Directed Learner. Competencies . ‘

‘ -(Following contiract imp]ementation)

Ly

Evaluation procedures outlined and developed by the lgarner

..-in the’Learning:€ontract. Criteria, persons involved,
. méthods and, procedures shouéd be specified. The learner,
peers, facilitators or reso

. (Followtng: completion of the course) o
. " Review of the process by the learner, peers, facilitators
~ and/or resource person(s); criterria to be Jointly .

rce persons may be involved.

estab]ished



‘Use of the Profile of Self-Directed Léarner Competencies
‘ in the V-
' Model Education Program
;78.“Depdrtment of Labor, Region VIII

The Profile of.Self-Directed Learner Competencie; is used in the ,
Model Education Program (MEP) to help the learner determine
readiness to proceed. in a degree program based an self-directed

) : ' learning approaches; to determine personal growth as a self-

. p directed learner during or following completion of the program.

Use of the profile enables the learner to: - .

- identify'the performance elements necessary )
for self-directed learners;

3 o ) - = identify and assess additional self-directed
. learner elements tonsidered important to the
" learner; -

- identify personal strengths and needs related
to 7 majer competency areas; 29 elements;

- determine self-progress (grodth)'as a self-
direeted learner in an on—goipé manner;

. - relate individual strengths and needs to group
‘strengths and needs throtgh a comparison of
. . individual and gipqp.ﬁrofiles'

- iden}ﬁfy humih resources, within the .peer group.

The following assumptions are made-in relation to use of the
Self-Directed Learner Competency Profile in the MEP- r}

: .1. As self-directed persons, adults vary in their
N ¥— degrees of self-directed learner. competency.

2. Self-directed learner competencies are necessary
for adults in a world of rapid change; for adults
involved in continuing education, independent
study, eéxternal degree programs or the preparation
of portfolios related to the assessment of prior
learning.

“ 3. Self-directed learners should see themselves in
(non-competitive) ‘relationships to' peers."

4. How something is learned may be as important “
as whqt is learned. '

5. A self-directed process for learning helps’
adults learn in many varied settings.

[
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6. Selffdirected learning approaches are
necessary, and possible in traditional
and non-traditional aettings.

The MEP participant completes the Profile of Self~Directed)Learh;
Competencies at the first group (Orientation) session. At this -
meeting, the participant reviews information regarding the MEP ang
_self-directed learning approaches. ' The text.Self-Directeds Learning
by Malcolm S. Knowles is distributed.  Participants are encouraged
to view self-evaluation as an on-going and necessary process related
to the identification of personal needs, goal-setting, outlining

of learning stPMategies, identification of resources and. providing
evidence of their learning accomplishment. ] .

-The performance elements included in the'profile represent the -
positive end of a continuum. The learner, therefore, relates to
a positive standard which lessens feelings of persondl threat; '
decreases response bias or invalidation. Although the individual * /
profiles are:- collected (and later returned/to each participant,

p with copleaof -the group profile), participants art not required

- to sign the profiles. Mosgsof them initial or "mark" each

sheet 1f they do not sign their names.

If~gou have questions regarding use of the Profile of Self-

A s Dirg¢cted Learner Competencies please contact the Model .
Education Program office: i : T ‘ ;
| The Regency 7 \*\iw/
' Director's Rbom 109 " (T’
, 3900 Elati '

Denver, CO 80216 ' ' - '

Ph: (303) 837-5923

: il
:
4 ‘ .



. Directions:

Read each item and rate your:

. personal level of performance by placing
a small x at the appropriate level for

each
with

compktency listed. Join the x's

a strdight line.

! "Performance Elemtnta

f

"Profile of Self-Directed Learner Competencies -
g T~

Model Education Program

’ Region VIIf. Department of Labor

None

Weak

Fair

Mrong

Self-Acceﬁ
(atrengt

II.

ug\ynesses,//lfsonal worth) 4
Enthusiabm

(reflects, actively expresses interest)

LII.

// -
Accepts Responsibility for Learning

Initiative (self-gtarter)

h;;;’/zgdépendence (works ¢ own) -

Inquiry (curiosity) N

Assertiveness (willing to takg first step)

Resource awareness/utilization
(leagging from people, places, things)

\
Designer (relates ideas, plans own learning)

v.

Learning and Result Focus™
(diacovering and applying knowledge)

.

. Goal setting (where am I going?)

!

‘ -~ - .
Diagnosing personal learning needs

(¥ N

o

Translating needs to objectives (How
will T get there?)

\Prdblem solving (working it out) . (

ra




brotile of Self-Directed Learner Competencies / _
Page 2 . ' V
(] N J
. < o .
. ) *o )
None Weak F%ir ) Strong
Y
Implementation (carrying it out) ! .
Tenacity'iholding on) ,
3 \

w1111ngne;e to'folloy,throhgh (completing it)

Evaluation (how will I know I'm there) ‘

A}

Seeirng and relfﬁ}ng to totals (the whole
picture) - . -

Seeing and relating to parts {(what's in the
picture?), )

ha hd S

S
Bt 3

V.

Flexibility

Alteration of diréction (changing when b
necessary)

?
Open-mindedness (reception to new ideas)

[

zelerance for ambiguity (multiple inter-
Yetation) S N\, :

r
Collaboration (COoPeration) 4&
. ’l ) ¢
Willingness to risi (decision to move in -
face of uncertain loass) . d
‘ »

k)

o Recognition of "dead ends" (knowing where.

A Y

to change) .
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Profile of Self- Dirccted Learner Cqmgptcncill

Page 3 . . i :
. ’/ ) ’ . f
7 o | ) .
- - . ! .. J - '/
\ \ e " | None Weak Fair Strong
. ) \
1 —
| o N \
VI. Creativity (originally expressive) I —
. JA ‘
= - - -
VII. Integrity (adhering to personal code of .
behavior; wholeness) . .

\:t .. } ~

Did .you rate youf perfSrmanée for  each competency and draw a line between the x's?

' | ‘ - .
Please identify 3our profile by marking or aigning each sheet. fhe profile will be N
returned for your usue In detetmining your growth as a self—direated learner. .

o
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